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Review: WIDA Features of Academic Language

Sentence

Word/Phrase

\

Amount of speech/written text

Structure of speech/written text

Density of speech/written text

Organization and cohesion of ideas (thinking)
Variety of sentence types

Types and variety of grammatical structures
Conventions, mechanics, and fluency
Match of language forms to purpose/
perspective

General, specific, and technical language
Multiple meanings of words and phrases

Formulaic and idiomatic expressions; collocations

Nuances and shades of meaning

=\

Sociocultural Contexts

/




Identify Academic Language (3 levels)

Excerpt from The Encounter (by Jane Yolen)

dre _ _ ode
wilg Content Objective: Describe or
sha in depth a character, setting, or
dre event in a story or drama, .
floa drawing on specific details in

the text (e.g., a character’s *
one€ , nay
stra thoughts, words, or actions). i
beil
kne ven
Mo

Our chief said, "We must see if they are true men." So | took one
by the hand and pinched it. The hand felt like flesh and blood, but the
skin was moon to my sun.



Identifying the Most Important Language Demands in a Lesson

Content Objective: Describe in depth a character, setting, or
event in a story or drama, drawing on specific details in the text

v v
Texts Tasks
short story discussion, pair-share, exit tix
Discourse: Sentence: Word/Phrase:
(figuratives; Only now they... || great-winged birds
perspective) beings, for they... || symbol
(use examples) (complex sentenc) || point of view

Most Important Academic Language Demands
(figuratives; use examples), (, for they), symbol, point of view




Create Language Objectives from Demands

Students will be able to ( skill or function )

using ( specific lanquage )

ina ( type of activity ).

Students will be able to: Describe in depth a character,

setting, or event in a story or drama, drawing on
specific details in the text

using (figurative, for example), complex sentence with
(---, for...), and (symbol, point of view, in his eyes)

in a discussion with a partner, on a graphic organizer,
and on an exit ticket.



Core Practice Frame

Using Complex Texts

Modeling Making Guiding

Academic Academic Academic
Language Language Language
Understandable Learning

Aligning & Designing Academic
Language Activities
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Building Comprehension: “Close” Reading

. i,
The Great Depression &4‘1!% WHY Can'r 7
TR [ w
Thao crach nf tha ctacl marlkat an Netnhar 2 109920 W P‘:,-_{ ‘
signa A close reading question: on. o
The | 3
prod . : .
weal ® Uncovers key details, concepts, 1. Why was farming
byur arguments, or evidence in the text. no longer
purc worthwhile?

2. Why does the

* Prompts students analyze how
thoss P Y author use several

Fact¢ sentences relate to one another. short sentences in
lines

paragraph 2?
year: _
was | © Prompts students to consider why the |3. Why does the

Due| author chose to use certain paragraphs, author use the
term underlying?

solo
sentences, phrases, or words. :
happ » P ’ 4. Do you think the
prev author is trying to
* Prompts students to infer unclear or teach us any
gepr uncertain parts of the text. lessons in the
rea

second sentence?

activL_,
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Using Complex Text to Develop Disciplinary Discourse:

e

1. What type of
d text is this?

text?

lo/5, Howcanl

P organize and

o remember the

hi information? |, nomic

unemployment.
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| organized? qual dist
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d in lines to get free food.
with over-cultivation to cr
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author’s
purpose for my
reading?

Teacher’s?

4. What thinking
will | need to do?
What language
describes it?
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Core Practice Frame

Fortifying Academic
Output

Modeling Making Guiding

Academic Academic Academic
Language Language Language
Understandable Learning

Aligning & Designing Academic
Language Activities
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Structured Interaction: Quotation Café

. Choose key quotations from the
text and put them on strips.
. Tell students the title and have

them read their own quotation.
(They can memorize it, too)

. Students meet with students who
have different quotations, read
guotes to each other, and both
predict what the text will be about.

(They can also ask questions.)
. They can use frames such as:

“1 predict that the text will be about

14

—because Title: The Human Body as
“Given the clues | have heard so far,
» an Ecosystem

such as , | think the text will



Variation: Opinion Formation Cards

. Choose points on different sides of a )
controversial issue and put them on
small cards or strips.

. Tell students the topic and have

them read their own point.
(They can memorize it, too)

. Students meet with students who
have different points (different colors), read points to each

other, and both state their current opinion on the issue. .
(They can also ask questions and prompt for elaboration.)

. They can use frames such as:

”»

“In my opinion, because
“Given the points that | have heard so far, such as , | think

14

lean more to the side of because .



Core Practice Frame

Fostering Academic
Interactions

Modeling Making Guiding

Academic Academic Academic
Language Language Language
Understandable Learning

Aligning & Designing Academic
Language Activities
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Challenging an Idea: InfoGap-Negotiation Cards

A The main theme of To Kill a Mockingbird B The main theme of To Kill a
was “People are essentially good at Mockingbird was “People are
heart”: essentially evil at heart”:

1. Teacher previews key vocabulary on cards & goes over
sentence starters.

2. Students read and try to memorize points on the cards.

3. A and B pairs converse (friendly debate) the issue and
come to a conclusion. They can look at the cards, if
needed.
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Academic Conversation Placemat

—

—

Prompt starters: Response starters: Prompt starters:

Can you claborate on...”? I think it means. .. - Can you give ar example from the text” Response starters:

What does that mean? In other words, . \}'l-.n 15 2 real world example!? . For example,

What do you mean by...? More specifically, itis .. - Can you think of examples from other texts? | In the text it said that...

Can you clarify the part about...? because... - How does the example support the theme” Remember in the other story we

- Why 15 this theme mmportart for people back

I

I

I

I

I

I

| read .
then, today, and future? : that

I

I

I

I

I

I

|

Tell me more about... Let’s see, an analogy might be... .
How is that important? How does it It is important because... - How can this them apply to your life (past, An example from my life is
support your point that. .. present. future)? One case that illustrates this is. ..
I understand the part about..., but 1
want to know... ey questior;
Can you be more specific? idea, theme, topic

L BB,y e WmWL L e g™
_——— e - -~ -

[]
= =

Prompt starters:  Response starters:
Prompt starters: | Response starters: How can we add to this idea | | would add that....
Is that clear? | Let me see if 1 heard Wl‘:fwom idoss : B‘ﬁi‘“g ‘l":h)'_'l';:’ idea
Can 1 hear what you heard? I youright... mohrweasor I L..., 1 think....
Does that make sense? i To paraphrase what you @\ ‘/@ ic:;?plcs relate to this E Ps‘:: ‘l':l?d‘:;'::::s‘:z e
Do you know v-:hat" I mean? | Justsaid, you... ) How c;m we use this idea? | e othos Y.
:’Wm do you t:_urllr that 1 said | I ofher wosts, you e = %‘_@ Do you agree? 0 Lers sty focused on the
‘mnotsurc of all thatIsaid. | saying that... ) N §
| Wha)t I \gmdcrstood _ What contmdxf:ts this? .What : ideaof.... Let’s get
| was f{rompt stariers. ) | Response starters: are other points of view? | back to the idea of...
! ou thi oW can we summanze | We can say that... | That makes me think of...
It ds lik think : .-
Dt JORTEEE ) whatwe discussed? |t boils down to...
What have we discussed? 1| We can agree
How can we bring these : that. ..
Ideas for generating conversation topics/prompts: ideas together? : Even though some Ideas for generating conversation topics/prompts:
Persuade/decide., Apply,  Right or Wrong? What is the main point | might think Take Perspectives, Interpret themes
Bias  Cawses/Effects Compare Wwe want to : that.... we Evaluate/critique Solve problem
Describe thru analogy Hypothesize communicate after : conclude that. .. Synthesize, Create/design
discussing this? |
What is our conclusion? !
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Using Standards to Shape Interaction Activities

ELD STANDARD 2: The Language of Language Arts EXAMPLE TOPIC: Text evidence

CONNECTION: Common Core State Reading Standards for Literature & Informational Text, Key ldeas and Details #1 (Grade 5): Quote accurately from a text when explaining what
the text says explicitly and when drawing inferences from the text.

EXAMPLE CONTEXT FOR LANGUAGE USE: Students participate in teacher-guided or media-based read-alouds and relate character traits quoted from the oral text with a
partner.

COGNITIVE FUNCTION: Students at all levels of English language proficiency ANALYZE information about characters in oral text.

Level 3
Developing

Identify character traits Identify details related to Identify character traits
based on evidence from character traits based on based on evidence from
oral text, along with visual | evidence from oral text, oral t .
cues, physical movement, along with visual cuesand | graph Conversation Prompt:

and tone of voice tone of voice (e.g., “Sal'ilis As you listen to the story, jOt down
adventurous because...”) ) _
notes on possible character traits.
Compare them with your partner;
predict which will change the most;
and explain why the author thought
such changes would be helpful.

Infer character traits based
on evidence from oral text

Make predictions from
character traits based on

LISTENING

Notice any

differentiation?

TOPIC-RELATED LANGUAGE: Students at all levels of English language profi

evidence, direct quotations




Supporting & Challenging Ideas: Persuasion Seesaw Visual

Reasons &
Evidence

Reasons & \ c)My l(r)ess;zons;;; ::
Evidence pposing p

e

_///’15’5::,// Opposing

————— ¥ position

d
. Cﬁ.\\dren TP
My position W‘\mgh_jg\emsxon,

2D-seesaw

N
N

.3D-seesaw

http://www.middleschooldebate.com
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Elaborating: Cause-Effect Diagram

Cause 1 Effect1

| | I |
Weak  Influence Strong \ />eal Influence Strong

Cause 2 Condition, Person Effoct 2

‘ |

Wezk  Influence Strong Weak  Influence Strong

Cause 3 / \> Effect 3

| | | |
Weak  Influence Strong Weak  Influence Strong
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Reflective

Inquiry
Process

Teach
& Assess

How can I develop my students’

Reflect | : Analyze
& Plan evidenced by ) Evidence

by usi
y using (e.g., student work)




Recap

CONTACT
jzwiers@stanford.edu
jeffzwiers.com
sites.google.com/site/allies2013resources/




These are not enough

to develop deep and enduring academic language and
Interactions skills.

(Why?)

» Output (writing, oral presentations)

» Pair-shares

» Group & whole class discussions

» Sentence starters and frames

» Visuals, active learning, hands-on activities
» Popular assessment practices (written, MC)
» Emphasis on vocabulary instruction

» Waiting for higher proficiency



Activities for developing AC skills

PARAPHRASE:
Interview Grids & Webs
Name Compare birdandinsect | Explainhowcrocodiles | Argue whydinosaurs
adaptations have adapted becameextinct
Silvia Birds and insects can Fast in water; sharp teeth | Meteor started anice
escape by flying age
David Some bugs smell bad; They eat everything; Smoking
others can sting you camouflage
Safiye Very tough skin, they look | They got diseases and
like logs ran out of food
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ELABORATING & CLARIFYING:
Opinion Continuum

Corn for fuel Corn for food
Alex Karim Lara
oo Tmemmmessoeoooes { ————— X mmmmmm e X-
Use table to solve Use graph to solve
Sara Lea Theo
--------- XX{X
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